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2.23
Grammar and Spelling Policy
Vocabulary Development
Pupils’ acquisition and command of vocabulary are key to their learning and progress across the whole
curriculum. Teachers should therefore develop vocabulary actively, building systematically on pupils’
current knowledge. They should increase pupils’ store of words in general; simultaneously, they should
also make links between known and new vocabulary and discuss the shades of meaning in similar words.
In this way, pupils expand the vocabulary choices that are available to them when they write. In
addition, it is vital for pupils’ comprehension that they understand the meanings of words they meet in
their reading across all subjects, and older pupils should be taught the meaning of instruction verbs that
they may meet in examination questions. It is particularly important to induct pupils into the language
which defines each subject in its own right, such as accurate mathematical and scientific language.
Spelling, Vocabulary, Grammar, Punctuation and Glossary
The two statutory appendices – on spelling and on vocabulary, grammar and punctuation – give an
overview of the specific features that should be included in teaching the programmes of study.
Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing.
As vocabulary increases, teachers should show pupils how to understand the relationships between
words, how to understand nuances in meaning, and how to develop their understanding of, and ability
to use, figurative language. They should also teach pupils how to work out and clarify the meanings of
unknown words and words with more than one meaning. References to developing pupils’ vocabulary
are also included within the appendices.
Pupils should be taught to control their speaking and writing consciously and to use Standard English.
They should be taught to use the elements of spelling, grammar, punctuation and ‘language about
language’ listed. This is not intended to constrain or restrict teachers’ creativity, but simply to provide
the structure on which they can construct exciting lessons. A non-statutory Glossary is provided for
teachers.
Throughout the programmes of study, teachers should teach pupils the vocabulary they need to discuss
their reading, writing and spoken language. It is important that pupils learn the correct grammatical
terms in English and that these terms are integrated within teaching.

Spelling (see English Appendix 1)
Pupils should be taught to:





use further prefixes and suffixes and understand the guidance for adding them
spell some words with ‘silent’ letters [for example, knight, psalm, solemn]
continue to distinguish between homophones and other words which are often confused
use knowledge of morphology and etymology in spelling and understand that the spelling of some
words needs to be learnt specifically, as listed in English Appendix 1
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use dictionaries to check the spelling and meaning of words
use the first three or four letters of a word to check spelling, meaning or both of these in a
dictionary
use a thesaurus.

Notes and guidance (non-statutory)
As in earlier years, pupils should continue to be taught to understand and apply the concepts of word
structure so that they can draw on their knowledge of morphology and etymology to spell correctly

Writing – Vocabulary, Grammar and Punctuation
Pupils should be taught to:
















develop their understanding of the concepts set out in English Appendix 2 by:
recognising vocabulary and structures that are appropriate for formal speech and writing, including
subjunctive forms
using passive verbs to affect the presentation of information in a sentence
using the perfect form of verbs to mark relationships of time and cause
using expanded noun phrases to convey complicated information concisely
using modal verbs or adverbs to indicate degrees of possibility
using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e.
omitted) relative pronoun
learning the grammar for years 5 and 6 in English Appendix 2
indicate grammatical and other features by:
using commas to clarify meaning or avoid ambiguity in writing
using brackets, dashes or commas to indicate parenthesis
using semi-colons, colons or dashes to mark boundaries between independent clauses
using a colon to introduce a list
punctuating bullet points consistently
use and understand the grammatical terminology in English Appendix 2 accurately and
appropriately in discussing their writing and reading

English Appendix 1: Spelling
Most people read words more accurately than they spell them. The younger pupils are, the truer this is.
By the end of year 1, pupils should be able to read a large number of different words containing the
GPCs that they have learnt, whether or not they have seen these words before. Spelling, however, is a
very different matter. Once pupils have learnt more than one way of spelling particular sounds, choosing
the right letter or letters depends on their either having made a conscious effort to learn the words or
having absorbed them less consciously through their reading. Younger pupils have not had enough time
to learn or absorb the accurate spelling of all the words that they may want to write.
This appendix provides examples of words embodying each pattern which is taught. Many of the words
listed as ‘example words’ for years 1 and 2, including almost all those listed as ‘exception words’, are
used frequently in pupils’ writing, and therefore it is worth pupils learning the correct spelling. The
‘exception words’ contain GPCs which have not yet been taught as widely applicable, but this may be
because they are applicable in very few age-appropriate words rather than because they are rare in
English words in general.
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The word-lists for years 3 and 4 and years 5 and 6 are statutory. The lists are a mixture of words pupils
frequently use in their writing and those which they often misspell. Some of the listed words may be
thought of as quite challenging, but the 100 words in each list can easily be taught within the four years
of key stage 2 alongside other words that teachers consider appropriate.
The rules and guidance are intended to support the teaching of spelling. Phonic knowledge should
continue to underpin spelling after key stage 1; teachers should still draw pupils’ attention to GPCs that
do and do not fit in with what has been taught so far. Increasingly, however, pupils also need to
understand the role of morphology and etymology. Although particular GPCs in root words simply have
to be learnt, teachers can help pupils to understand relationships between meaning and spelling where
these are relevant. For example, understanding the relationship between medical and medicine may
help pupils to spell the /s/ sound in medicine with the letter ‘c’. Pupils can also be helped to spell words
with prefixes and suffixes correctly if they understand some general principles for adding them.
Teachers should be familiar with what pupils have been taught about spelling in earlier years, such as
which rules pupils have been taught for adding prefixes and suffixes.

Spelling – work for Year 1
The boundary between revision of work covered in Reception and the introduction of new work may
vary according to the programme used, but basic revision should include:
 all letters of the alphabet and the sounds which they most commonly represent
 consonant digraphs which have been taught and the sounds which they represent
 vowel digraphs which have been taught and the sounds which they represent
 the process of segmenting spoken words into sounds before choosing graphemes to represent the
sounds
 words with adjacent consonants
 guidance and rules which have been taught

Statutory requirements

Rules and guidance (nonstatutory)

Example words (non-statutory)

The sounds /f/, /l/, /s/, /z/ and
/k/ spelt ff, ll, ss, zz and ck

The /f/, /l/, /s/, /z/ and /k/
sounds are usually spelt as ff, ll,
ss, zz and ck if they come
straight after a single vowel
letter in short words.
Exceptions: if, pal, us, bus, yes.

off, well, miss, buzz, back

The /ŋ/ sound spelt n before k
Division of words into syllables

bank, think, honk, sunk
Each syllable is like a ‘beat’ in
the spoken word. Words of
more than one syllable often
have an unstressed syllable in
which the vowel sound is
unclear.

pocket, rabbit, carrot, thunder,
sunset

Statutory requirements

Rules and guidance (nonstatutory)

Example words (nonstatutory)

-tch

The /tʃ/ sound is usually spelt as
tch if it comes straight after a
single vowel letter. Exceptions:
rich, which, much, such.

catch, fetch, kitchen, notch,
hutch
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The /v/ sound at the end of words

Adding s and es to words (plural of
nouns and the third person
singular of verbs)

Adding the endings –ing, –ed and –
er to verbs where no change is
needed to the root word

Adding –er and –est to adjectives
where no change is needed to the
root word

English words hardly ever end
with the letter v, so if a word
ends with a /v/ sound, the letter
e usually needs to be added
after the ‘v’.
If the ending sounds like /s/ or
/z/, it is spelt as –s. If the ending
sounds like /ɪz/ and forms an
extra syllable or ‘beat’ in the
word, it is spelt as –es.
–ing and –er always add an extra
syllable to the word and –ed
sometimes does.
The past tense of some verbs
may sound as if it ends in /ɪd/
(extra syllable), /d/ or /t/ (no
extra syllable), but all these
endings are spelt –ed.
If the verb ends in two
consonant letters (the same or
different), the ending is simply
added on
As with verbs (see above), if the
adjective ends in two consonant
letters (the same or different),
the ending is simply added on.

have, live, give

cats, dogs, spends, rocks, thanks,
catches

hunting, hunted, hunter,
buzzing, buzzed, buzzer,
jumping, jumped, jumper

grander, grandest, fresher,
freshest, quicker, quickest

Vowel digraphs and trigraphs
Some may already be known,
depending on the programmes
used in Reception, but some will
be new.
ai, oi

ay, oy

a–e
e–e
i–e
o–e
u–e

ar
ee
ea (/i:/)
ea (/ɛ/)
er (/ɜ:/)

Rules and guidance (nonstatutory)

Example words (non-statutory)

The digraphs ai and oi are
rain, wait, train, paid, afraid oil,
virtually never used at the end
join, coin, point, soil
of English words.
ay and oy are used for those
day, play, say, way, stay boy, toy,
sounds at the end of words and
enjoy, annoy
at the end of syllables.
made, came, same, take, safe
these, theme, complete
five, ride, like, time, side
home, those, woke, hope, hole
Both the /u:/ and /ju:/ (‘oo’ and June, rule, rude, use, tube, tune
‘yoo’) sounds can be spelt as u–
e.
car, start, park, arm, garden
see, tree, green, meet, week
sea, dream, meat, each, read
(present tense)
head, bread, meant, instead, read
(past tense)
(stressed sound): her, term, verb,
person
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er (/ə/)

(unstressed schwa sound): better,
under, summer, winter, sister
girl, bird, shirt, first, third
turn, hurt, church, burst, Thursday

ir
ur

accommodate
accompany
according
achieve
aggressive
amateur
ancient
apparent
appreciate
attached
available
average awkward
bargain
bruise
category
cemetery
committee
communicate
community

competition
conscience*
conscious*
controversy
convenience
correspond
criticise (critic + ise)
curiosity definite
desperate
determined
develop
dictionary
disastrous
explanation
embarrass
environment
equip (–ped, –
ment) especially
exaggerate

excellent
existence
familiar
foreign
forty
frequently
government
guarantee
harass
hindrance
identity
immediate(ly)
individual
interfere
interrupt
language
leisure
lightning
marvellous

mischievous
muscle
necessary
neighbour
nuisance occupy
occur
opportunity
parliament
persuade
physical
prejudice
privilege
profession
programme
pronunciation
queue
recognise
recommend
relevant

restaurant
rhyme
rhythm sacrifice
secretary
shoulder
signature
sincere(ly)
soldier
stomach
sufficient
suggest
symbol
system
temperature
thorough
twelfth
variety
vegetable
vehicle

Notes and guidance (non-statutory)
Teachers should continue to emphasis to pupils the relationships between sounds and letters, even when
the relationships are unusual. Once root words are learnt in this way, longer words can be spelt correctly
if the rules and guidance for adding prefixes and suffixes are also known. Many words in the list above can
be used for practice in adding suffixes.

Vocabulary, grammar and punctuation Years 1 to 6
Year 1: Detail of content to be introduced (statutory requirement)
Word

Regular plural noun suffixes –s or –es [for example,
dog, dogs; wish, wishes], including the effects of these
suffixes on the meaning of the noun
Suffixes that can be added to verbs where no change
is needed in the spelling of root words (e.g. helping,
helped, helper)
How the prefix un– changes the meaning of verbs and
adjectives [negation, for example, unkind, or undoing:
untie the boat]
How words can combine to make sentences
Joining words and joining clauses using and
Sequencing sentences to form short narratives
Separation of words with spaces
Introduction to capital letters, full stops, question
marks and exclamation marks to demarcate sentences
Capital letters for names and for the personal

Sentence
Text
Punctuation
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pronoun I
Terminology for pupils

letter, capital letter, word, singular, plural
sentence, punctuation, full stop, question mark,
exclamation mark

Year 2: Detail of content to be introduced (statutory requirement)
Word

Sentence

Terminology

Formation of nouns using suffixes such as –ness, –er
and by compounding [for example, whiteboard,
superman]
Formation of adjectives using suffixes such as –ful, –
less
(A fuller list of suffixes can be found on page 57 in the
year 2 spelling section in English Appendix 1)
Subordination (using when, if, that, because) and coordination (using or, and, but)
Expanded noun phrases for description and
specification [for example, the blue butterfly, plain
flour, the man in the moon]
How the grammatical patterns in a sentence indicate
its function as a statement, question, exclamation or
command compound, suffix
adjective, adverb, verb tense (past, present)
apostrophe, comma
Use of the suffixes –er, –est in adjectives and the use
of –ly in Standard English to turn adjectives into
adverbs preposition, conjunction
word family, prefix clause, subordinate clause direct
speech consonant, consonant letter vowel, vowel
letter, inverted commas (or ‘speech marks’)

Year 3: Detail of content to be introduced (statutory requirement)
Word

Formation of nouns using a range of prefixes [for
example super–, anti–, auto–]
Use of the forms a or an according to whether the
next word begins with a consonant or a vowel [for
example, a rock, an open box]
Word families based on common words, showing
how words are related in form and meaning [for
example, solve, solution, solver, dissolve, insoluble]
Expressing time, place and cause using conjunctions
[for example, when, before, after, while, so, because],
adverbs [for example, then, next, soon, therefore], or
prepositions [for example, before, after, during, in,
because of]

Sentence
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Text

Introduction to paragraphs as a way to group related
material
Headings and sub-headings to aid presentation
Use of the present perfect form of verbs instead of
the simple past [for example, He has gone out to play
contrasted with He went out to play]
Introduction to inverted commas to punctuate direct
speech
preposition, conjunction
word family, prefix
clause, subordinate clause
direct speech
consonant, consonant letter vowel, vowel letter
inverted commas (or ‘speech marks’)

Punctuation
Terminology for pupils

Year 4: Detail of content to be introduced (statutory requirement)
Word

The grammatical difference between plural and
possessive –s
Standard English forms for verb inflections instead of
local spoken forms [for example, we were instead of
we was, or I did instead of I done]
Noun phrases expanded by the addition of modifying
adjectives, nouns and preposition phrases (e.g. the
teacher expanded to: the strict maths teacher with
curly hair)
Fronted adverbials [for example, Later that day, I
heard the bad news.]
Use of paragraphs to organise ideas around a theme
Appropriate choice of pronoun or noun within and
across sentences to aid cohesion and avoid repetition
Use of inverted commas and other punctuation to
indicate direct speech [for example, a comma after
the reporting clause; end punctuation within inverted
commas: The conductor shouted, “Sit down!”]
Apostrophes to mark plural possession [for example,
the girl’s name, the girls’ names]
Use of commas after fronted adverbials
determiner pronoun, possessive pronoun
adverbial

Sentence

Text

Punctuation

Terminology for pupils

Year 5: Detail of content to be introduced (statutory requirement)
Word

Converting nouns or adjectives into verbs using
suffixes [for example, –ate; –ise; –ify]
Verb prefixes [for example, dis–, de–, mis–, over–
and re–]
Relative clauses beginning with who, which,
where, when, whose, that, or an omitted relative
pronoun
Indicating degrees of possibility using adverbs [for
example, perhaps, surely] or modal verbs [for
example, might, should, will, must]

Sentence
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Text

Devices to build cohesion within a paragraph [for
example, then, after that, this, firstly]
Linking ideas across paragraphs using adverbials of
time [for example, later], place [for example,
nearby] and number [for example, secondly] or
tense choices [for example, he had seen her
before]
Brackets, dashes or commas to indicate
parenthesis
Use of commas to clarify meaning or avoid
ambiguity
modal verb, relative pronoun, relative clause,
parenthesis, bracket, dash cohesion, ambiguity

Punctuation

Terminology for pupils

Year 6: Detail of content to be introduced (statutory requirement)
Word

The difference between vocabulary typical of informal
speech and vocabulary appropriate for formal speech
and writing [for example, find out – discover; ask for –
request; go in – enter]
How words are related by meaning as synonyms and
antonyms [for example, big, large, little].
Use of the passive to affect the presentation of
information in a sentence [for example, I broke the
window in the greenhouse versus The window in the
greenhouse was broken (by me)].
The difference between structures typical of informal
speech and structures appropriate for formal speech
and writing [for example, the use of question tags:
He’s your friend, isn’t he?, or the use of subjunctive
forms such as If I were or Were they to come in some
very formal writing and speech]

Sentence

Text

Linking ideas across paragraphs using a wider range of
cohesive devices: repetition of a word or phrase,
grammatical connections [for example, the use of
adverbials such as on the other hand, in contrast, or
as a consequence], and ellipsis
Layout devices [for example, headings, sub-headings,
columns, bullets, or tables, to structure text]
Use of the semi-colon, colon and dash to mark the
boundary between independent clauses [for example,
It’s raining; I’m fed up]
Use of the colon to introduce a list and use of semicolons within lists
Punctuation of bullet points to list information
How hyphens can be used to avoid ambiguity [for
example, man eating shark versus man-eating shark,
or recover versus re-cover]

Punctuation
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Terminology for pupils

subject, object, active, passive, synonym, antonym
ellipsis, hyphen, colon, semi-colon, bullet points
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